General Instructions for Building All Listening Skills

Many of these exercises require short passages of text. These are readily available in CLRC workbooks, online, easy-reader books, etc.; make sure to choose a subject of interest to your learner. In some cases, you’ll want to adapt the text to best suit your learner’s level.

When working on Listening Skills, copy activities from each of the levels and benchmarks. Many of the activities and resources are appropriate for multiple levels, you’ll just want to adjust the content used.

When choosing material, think about:

· How is the information organized? Texts in which the events are presented in natural chronological order, which have an informative title, and which present the information following an obvious organization (main ideas first, details and examples second) are easier to follow. 

· How familiar is your learner with the topic? Remember that misapplication of background knowledge can create major comprehension difficulties. 

· Does the text involve multiple individuals and objects? Are they clearly differentiated? It is easier to understand a text with a doctor and a patient than one with two doctors, and it is even easier if they are of the opposite gender. In other words, the more marked the differences, the easier the comprehension. 

For lower-level learners, use pre-listening activities to prepare your learner for the lesson. These can include:

· looking at pictures, maps, diagrams, or graphs

· reviewing vocabulary 

· reading something relevant

Facilitating listening/speaking activities

1. Help learners focus their attention

a. Introduce the content of the task. Tap learners’ background knowledge

2. Set up the activity

a. Explain the purpose of the activity

b. Explain the process for completing the task; check that learners understand before moving on

c. Model the task—do the first part of the activity so your learner understands exactly what is expected and has seen it done
3. Let the learners do the activity (individuals, pairs, groups)

a. Observe their progress

b. Note their successes and challenges

c. Repeat the activity (with new partner, with additional readings of the oral text, etc.)

4. Evaluate the activity

a. Provide an answer sheet if appropriate

b. Elicit learner feedback

c. Provide feedback on learner performance

5. Provide follow up

a. Use the listening and/or speaking activity as a lead-in to the next classroom activity, as the basis for a homework assignment, and as the next day’s warmup.
Read the text clearly and fluently, practicing beforehand if you’re uncomfortable reading out loud. If you have Internet access during your lessons, you may want to use a website that plays audio clips of various stories (Breaking News English, NPR, CNN, etc.)

Try to speak as naturally as possible—as if you’re telling a story—rather than just reading out loud. The first time you present the text, the learner should just listen.

Since these skills focus on listening, don’t provide printed copies of the text to your learners. If your learner struggles to complete the activity without printed text, let him/her follow the text for this lesson and use an easier level next time.

The textbook used in new tutor training (Teaching Adults: An ESL Resource Book) contains more strategies; use it often!

Listening 1.1.1

Demonstrate and respond to simple commands

Lesson Plan:

Use TPR from your tutoring book (Total Physical Response)

· TPR trains learners to respond quickly and naturally while also teaching vocabulary. Most often, TPR is used with basic commands. The tutor tells the learner to stand up, put his/her hand in the air, pick up an object, sit down, etc. The tutor should say these commands naturally to see how learners respond. By modelling the action and repeating as many times as necessary, the learner learns the meaning of the commands.

· Step One: Explain what a command is; it gives someone instructions about what they should do: stand up, sit down, open the door, etc. 

Write several examples as you say and demonstrate each command.

· Step Two: Explain the basic structure of a command, either:

a) the simple version composed of just a verb - Sit. Stop. Eat. Run. or 

b) a verb followed by additional information - Sit there. Stop talking. Eat faster. 

· Step Three: Say each command below (and come up with more of your own), demonstrating each and letting your learner repeat the command and action.

· As your learner practices, learns the words, and gains confidence, stop demonstrating and just say the command, letting your learner respond with the correct action.

· open your book

· stand up

· sit down

· open the door

· close the door

· point to the book

· point to the top of the page

· point to the title of the book

· pick up the pencil

· turn to page 12

· put your left hand in the air 
put it down 
put your right hand in the air 
put it down 
put both hands in the air 
put them down 
put your left foot in the air 
put it down 
put your right foot in the air 
put it down 
put both feet in the air!

· clap your hands 
 clap your hands three times 
 clap them five times 
 turn around 
 turn around twice then clap once 
 jump once 
 jump seven times 
 turn around, jump once and clap twice 
 turn three times, jump five times and clap twice!

· As your learners progress, combine the commands with simple nouns. Some combinations include "come to this side of the desk", "pick up a pen", "give the pencil to me", "go back to your chair", "open your books to page 45", "take out a piece of paper", "write your name at the top", "fold your paper", etc. 

Basketball Dare
· Set up a “basket” far enough away for it to be a challenge, but not impossible for learners to score. 

· Learners shoot for the basket. 

· If learners score, they get to give you a command you must follow: “Walk like a monkey”, “Say something in Chinese”, “Stand on one foot for 30 seconds”, etc… 

· Make sure you establish some ground rules, for example, learners can’t give you commands that involve shouting, leaving the classroom, etc…

· If making a basket isn’t appropriate for learners, adjust the activity—perhaps roll a die and if tutors score 1-3, they give the command; if learners score 4-6, they give the command.

Twister with a Twist

· Modify the board game Twister; change “left foot” to an object (penny, book, stapler—commonly available objects learners want to learn)

· Play the game, but learners must place the appropriate objects on each colored dot instead of a body part

Online Resources:

http://www.englishexercises.org/makeagame/viewgame.asp?id=6209
http://en.islcollective.com/worksheets/worksheet_page?id=7367
Printed Resources:

Acquiring Language Skills

Workskills Book 1

Oxford Picture Dictionaries

English for Everyday Activities

Listening 1.1.2

Demonstrate and understand the question words: who, what, when, where, why and how.

Multiple Choice Ws

· Prepare a list of questions that can be answered by who, what, where, when, why, and how

· Create index cards, each showing one of the above question words

· Ask each question, having learners choose the appropriate cards. 

· Examples:

1. ____ are you doing today?
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What
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 Where

2. ____ time do you get up?
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When
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 What

3. ____ is going with you?
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Who
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 Whose
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 Whom

4. ____ is the red car?
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Who
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Who's
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Whose

5. ____ often do you go to the movies?
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When
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 How
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 What

Questions in a Song

· Play a song that contains many questions.  Some examples include “Blowin’ in the Wind” by Bob Dylan and “Someday We’ll Know” by the New Radicals.  

· Ask learners to listen for the questions in the song

· They should keep a tally of the types of questions they hear.  Are there yes/no questions or a wh-questions? Did the questions use rising intonation?  

· Play the song a few times to give learners a chance to take note of all the questions.  

· After learners have offered some comments, hand out the lyrics to the song so they can have visual input as well.  

· Discuss their findings.  

Short Story Changes

· Make up or find a very short story and read it aloud.  

· Ask learners to listen intently to the events that happen in the story.  

· Read the story again, but change a few of the details.  

· Learners should ask focused questions about the details that were changed.  

· Model questions like “Wasn’t it…?” and “Didn’t she…?”  

Vocabulary Words

· Create several cards with vocabulary words and definitions (and photos if necessary).

· Each choose a card and keep it hidden

· Ask each other questions about the words.  Learners should focus on the correct formation and use of their questions.  They might ask questions like “What is your word?”  “How do you spell____?”  and “What does ____mean?" 

Kitchen Gadgets

· Materials: A bag of miscellaneous kitchen utensils.  Include both common and more unusual items in the bags.  

· Pull an item out of the bag and ask, “What’s this?”  “What’re these?” and/or “What is this used for?”  

· If there are any gadgets learners don’t know, they should practice Wh questions and ask tutor for hints.   

Questions about a Statement

· Write a statement; it can be about anything, real or absurd.  

· Get the learners to think up as many questions about the statement as they can.  

· For example, a statement might be “The moon is made of green cheese.”  Learners could then come up with questions like, “Why is the moon made of green cheese?” “Has the moon always been made of green cheese?” “What type of cheese is it?” “How was it made?” “What does the cheese taste like?” etc.

Online Resources:

http://a4esl.org/q/h/mc006-ck.html
 http://esl.about.com/od/grammar/a/a_questionword.htm
Printed Resources:

Survival English: English Through Conversations Book 1

English as a Second Language Phase One: Let’s Converse
Listening 1.1.3

Demonstrate and understand simple words, phrases, and questions.

Personal Information Practice

Materials needed: Paper or dry-erase board, voice recorder

· Copy the following on a sheet of paper or dry-erase board:

Name: _________________________

Age: ___________________________

Address: ________________________

Place of Birth: ____________________

· Ask your learner the following questions:

What's  your name?

How do you spell  that?

How old are  you?

What's  your address?

Where are  you from?

· Fill in the form with his or her details.

· Have your learner copy the blank form.

· Play the following dialog, which you’ve pre-recorded with another person.  Tell  your learner listen and write the kinds of information  that they hear about Mary,  for example her name and address

Office worker:  Can I help you?

MARY:  Yes, I have an appointment  with Dr Smith  at  five o'clock.

Office worker: Fine.  I just need  to take  your details.  What's  your name?

MARY:   Greene.  Mary Greene.  That's  Greene  with an 'E'-G-R-E-E-N-E.

Office worker:  And  is  that  Miss  or Mrs?

MARY:    Mrs.

Office worker:  Where  do you  live,  Mrs. Greene?  What's  your address?

MARY:   643,  Middle Street  .  .  .

Office worker:   How do you spell  that,  please?

MARY:    M-I-D-D-L-E.

Office worker:   Thank  you. Can  you  tell me  your age  please?

MARY:    I beg your pardon?

Office worker:   How old are  you?

MARY:    I'm  29.

Office worker:  And where  are  you  from?

MARY:    I'm from Australia.

Office worker:  Thank  you Mrs. Greene.  Please  take  a seat  over

there.  The  doctor will call  you in a minute.

· Play the dialog again so your learner can double-check his/her answers.

· Practice: Take turns asking each other similar questions and writing down the answers.

Follow-up Questions

· Ask learners a yes/no question.  

· After learners answer, ask a follow-up question. 

· Follow up with several more questions.  

· Provide visual reinforcement as well; write the questions and draw an arrow connecting one question to the next so learners can see how to the formation is similar across different types of questions.  

· Once learners have become familiar with the process, they may begin asking questions.

· Assist by suggesting what the follow-up question should be.  

Info Gap

· Prepare two sheets for this activity, Sheet A and Sheet B.  Both sheets have a chart with some information filled in.  However, there are some blanks in the chart.  The opposite chart has the answers to the blanks on each sheet.  

· Give learners Sheet A, tutors keep Sheet B.  

· Ask wh-questions to fill in the blanks in their charts.  

Online Resources:

http://www.eslgold.com/vocabulary/daily_activities.html



 HYPERLINK "http://listenaminute.com/" 

http://listenaminute.com/

Printed Resources:

Survival English: English Through Conversations Book 1

English as a Second Language Phase One: Let’s Converse

On Campus: Feeling at Home with English

A New Start: A Functional Course in Basic Spoken English and Survival Literacy

Lifelines 2: Coping Skills in English

Life Skills and Test Prep
Listening 1.1.4

Demonstrate understanding of socially acceptable communications.

Greetings and Introductions

Materials needed: Paper or dry-erase board

· Shake hands with your learner and greet him/her in English. Get him/her to greet you in return.

· Write this mixed-up dialog on the paper and ask your learner to copy it.

What's  your name?

Nice to meet you.

My name’s Jen.

Nice to meet you too.

Hello. My name’s Mike.

· Explain that your learner is going to listen to a dialog that contains these sentences, but in a different order.

· Read the following, using different voices for the different characters (or wear a hat for one of them)

Mike: Hello. My name’s Mike. What's  your name?

Jen: My name’s Jen. Nice to meet you.

Mike: Nice to meet you too.

· Act out the dialog again and ask your learner to number the sentence in the order s/he hears them, like this:

What's  your name?  2

Nice  to meet  you.  4

My name's  Jen.  3

Nice  to meet  you too.  5

Hello.  My name's  Mike.  1

· Repeat the dialog so your learner can double-check his/her answers.

· Practice: Have learners think of different people they would like to be—someone locally known or a famous person. Pretend you’re both at a party, and they need to 'introduce' themselves  to you, pretending  they are  the person  they have chosen.

· Vary this activity for different situations (leaving a message on an answering machine, greeting someone you’ve met but don’t  know well, etc.) 

Making Requests

· Create a list of vocabulary words that revolve around making requests; discuss with learners (examples include can, may, could, might, will, would, please, borrow, have, use, lend, help, give, etc.)

· Give learners a list of request words

· Ask learners to practice making requests (e.g., “May I please have a piece of paper?”)

· Partners should only grant the request if it is asked politely. If not, the request may be refused.  Provide some examples or have learners come up with their own.  

Online Resources:

 http://www.talkenglish.com/Listening/ListenBasic.aspx
http://2ndnature-online-eikaiwa.com/Expressions/TOC.htm
http://www.5minuteenglish.com/aug20.htm
http://www.esl-lab.com/meet/meetrd1.htm
Printed Resources:

Survival English: English Through Conversations Book 1

English as a Second Language Phase One: Let’s Converse

Ready for Business

Listening 1.1.5

Demonstrate Ability to discriminate phonetic sounds.

also see Reading 1.3.1 and 1.3.2

First Letter Sounds

Activity teaches letter-sound correspondence by focusing on first letter sounds and word families.

· Select a word family (e.g., -it, -og, -ake) 

· Say a word from that family. Have your learner say the first sound only.

· Ask learner to say the word, segmenting it into the initial letter and family (d -og)

· Begin with the activities that offer less support and increase support to help your learner successfully complete the task

Less support:

· Ask learners to brainstorm words that begin with one of the letters

· Explain the steps: “First say the sound, then find the letter that makes that sound.” Stretch the first sound to help learners identify it (“mmmmmmake”)

More support:

· Reinforce correct responses and provide corrective feedback. (“Not quite. Listen carefully—make begins with the mmmmmm sound. What letter makes the mmmmm sound?”)

· Repeat the sound to help learners as they find the corresponding letter.

· Encourage learners to say the sound as they find the letter. Repeat the sound.

· Show a picture of the word.

Most support:

· Use letters that have been previously taught.

· Use two letters that learners already know. Say a few words for each letter sound.

· Provide choices: “mmmmmm. Does make begin with sssss or mmmmm?”

· Model procedures: “The word is make. mmmmm -ake. mmmmm is the first sound. What letter makes that sound?”

· “Let’s put the letter m in the first box. Now point to the two boxes as we say the word.” (touch each box).

Odd Word Out

· Have each learner make three index cards, labeled 1, 2, and 3. 

· Read a list of word trios aloud, where two words are the same and one is different (pat, bat, pat; lift, lift, list; has, have, have). 

· As you read, each learner holds up the number card representing which word in the trio was different from the other two. 

· Repeat each trio until all learners correctly identify which of the three words is different.

Phonemic Awareness tutoring should:

a) Progress from easier phonemic awareness activities to more difficult (rhyming, sound matching to blending, then breaking into syllables).

b) Focus on segmentation of sounds or the combination of blending and segmenting. 

c) Start with larger linguistic units (i.e., words and syllables) and proceed to smaller linguistic units (i.e., phonemes, or individual sounds).

d) Begin instruction that focuses on the phonemic level of phonological units with short words (2-3 phonemes: at, mud, run).

e) Focus first on initial (sat), then final (sat), and lastly the middle sound (sat) in word).

f) Introduce continuous sounds (e.g., m, r, s) before stop sounds (t, b, k), as stop sounds are more difficult to elongate and isolate. 

g) Provide brief instructional sessions. Significant gains in phonemic awareness are often made in 15-20 minutes of daily instruction and practice over a period of 9-12 weeks.

Rhymes

· Read poetry or song lyrics

· Play grab bag (put a bunch of random objects in a bag; in turn, each of you draws an object and sees how many words you can think of that rhyme, even if you don’t use real words)

· [If your learner can’t hear or produce rhymes] Use pictures of 2-3 objects that rhyme. Have the learner look at the pictures while you point and say, “This is a cat. This is a hat. This is a rat. Cat, hat, rat rhyme because they have the same ending. Listen to the sounds /a/ /t/ /at/.”

· Let your learner know that for the next five minutes, s/he must answer you with a rhyme. Example, Tutor: “What is your favorite color?” Learner: “My favorite color is bright!” (white)

· Matching Pictures Find pairs of pictures that rhyme. Place one set of pictures in a container and all of the rhyming pairs in another container. Have the learner draw out two pictures (one from each container) and ask if the two words rhyme. If they don’t, continue pulling out pictures from the second container until your learner finds a matching rhyme. Continue with all remaining cards. (There are cards in the CLRC for this activity)

· Which One Does Not Belong?  Show three consonant-vowel-consonant (CVC) pictures/words (e.g., “cat, log, dog”). Tell the learner, “Two of these words rhyme, one does not rhyme. Can you tell me which one does not rhyme with the others?” (There are cards for this activity in the CLRC)

Blending Syllables

· While reading words, have learner clap each syllable (or tap on the table, stamp feet, pull a rubber band—whatever physical activity is most comfortable)

· Reading through a word list, ask your learner how many syllables are in each word.

· Deleting compounds and syllables

· Show pictures of employees (teacher, firefighter—cards for this are in the CLRC) and have them remove the –er and tell you what the new word is.

· Write long words on cards, then cut them by syllable; have your learner sound out the word as a whole, then with specific syllables removed.

Isolating Sounds

· Using clipart, have your learner identify each picture, then say the word without the first sound. Then say the word without the last sound.

· Write an easy word with three sounds (e.g. NET); have your learner reverse the first and last sounds—it’s fine to rewrite if necessary.

· Tongue Twisters: Read a series of tongue twisters and have your learner count every time they hear a certain sound at the beginning of a word (e.g. My mother married a mad movie star would be 5 Ms).

· The back of Focus on Phonics has great word lists; read them to your learner and have him/her tell you the beginning and/or ending sounds. This is a nice break for tired eyes!

Blending Sounds

· Play I S-P-Y—using the names of objects in the room, say “I spy a p-e-n and see if your learner can guess what it is. Once your learner becomes comfortable blending letters, have him/her take some turns as the “caller.”

· Do the same with a word list of easy blends 

Online Resources:

http://www.aability.com/paezlist.php
 http://www.carlscorner.us.com/PhonemicAwareness.htm
Printed Resources:

Focus on Phonics

Reading for Today Introductory Book

Say the Word! A Guide to Improving Word Recognition Skills

Passage to ESL Literacy Student Workbook

Listening 1.1.6

Take Dictation

Dictation
1. Read a simple sentence once at slightly reduced speed.

2. Read the text again clearly. Allow learner a reasonable time to finish.

3. Allow time for learner to review what s/he has written and to try to apply grammar to correct any logical errors.

4. Read the whole text again.

5. Allow more time for learner review and fine-tuning.

· Allowing thinking time for self-correction is particularly valuable. Often learners will think they have heard one thing but their knowledge of grammar can tell them you must have said another thing.

· Be careful that you don't frustrate your learner by choosing a text that is too difficult or by reading at a speed that is unrealistic.

Vocabulary Exercises

1. Read a sentence to your learner, leaving a blank (or say “blank”) where one of the vocabulary words you are working on should go.

2. Have your learner write the word on a blank sheet of paper.

3. Continue with a series of simple sentences/vocabulary words.

Cloze Activities

1. Locate a level-appropriate text that is pertinent to the life skill your learner is working on.

2. Using the same text, white out certain words, either randomly (every 8th or 10th word) or intentionally-chosen (key content words or words often misheard), to create “gaps”. (To help learners distinguish verb tense endings, “gap” some or all the verbs.) As appropriate, make one gap every line or every other line. 

3. Before handing out the gapped worksheet, read aloud the complete text while learners listen to get the gist. 

4. Next, hand out copies of the gapped text. Read the text aloud a second time while learners fill in the “gapped” words as they hear them. 

5. Read the text aloud a third time so learners can check their work. Use a natural pace each time you read aloud. 

6. Discuss the answers. The dictation text may be recorded on cassette tape in order to give learners practice in understanding non-face-to-face speech.

Online Resources:

http://www.youtube.com/user/dailydictation
http://www.rong-chang.com/eslread/eslread/dict/contents.htm
http://teacherjoe.us/Dicts.html
http://www.englishclub.com/listening/dictations-short.htm
http://www.listen-and-write.com/
Printed Resources:

Laubach Easy Readers

Focus on Phonics

Shared Umbrella Series

